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	CAAPAE Summer Institute, 2004
The Summer Institute, which was also an annual retreat of the Transition to Teaching & Bilingual Teacher Education Project, took place on August 21st at CSU, Northridge. The keynote speaker, Professor Jana Echevarria from CSU, Long Beach gave an insightful presentation on "Working with Language Minority Students in Multicultural Classrooms," followed by several concurrent sessions and speeches on topics of importance to bilingual teachers. These topics included "Strategies in Working with Asian American Parents" and "How to Plan Standards-Based and Differentiated Instruction." Drs. KimOahn Nguyen, Seree Weroha, Suzie Oh, and John Carr were the speakers for the concurrent sessions. The Institute attracted more than 100 participants.
	
	Scholarships
 for Asian Bilingual Credential Students 

Asian bilingual students who want to pursue a bilingual teaching credential at Cal. State Univ., Northridge will have a chance to obtain a scholarship if they meet the following eligibility:

· Bilingual students of Asian language backgrounds  (Cambodian, Chinese, Filipino, Hmong, Korean, Vietnamese) and others;

· College Seniors, Recent College Graduates, Classroom Aides, or Mid-Career Professionals with a bachelor’s degree who are applying for single subject credential program to become teachers in math, science, social science, or English only;

· Students who have a GPA of 2.67 or better to meet the admission criteria of the California State University’s credential program;
· Students who want to pursue a teaching credential at California State University, Northridge;

· Students who want to teach in LAUSD schools for at least three years after they obtain a teaching credential.
· Full scholarship reimbursements for tuition, books, and other expenses will be provided, as long as the federal grant lasts and the recipient maintains a 3.0 GPA during the credential coursework.

· Students will be required to attend additional enrichment workshops.

Required documents for the application are:

a) Application form

b) College transcript(s) 

c) Two letters of reference

d) Personal statement (1-2 pages)
Deadline: Rolling Admissions
To obtain information and a scholarship application, please contact:

Dr. Clara C. Park, College of Education
Cal. State Univ., Northridge

18111 Nordhoff St., Northridge, CA 91330-8265

(818) 677-6853/ ED 3101B (Project Office) 

Email: jane.park@csun.edu or annie.liu@csun.edu

(818) 677-2500/ ED 2235 (Dr. Park’s Office)

Email: clara.park@csun.edu
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	New CAAPAE Officers

CAAPAE elects new officers in its recent election.

The new executive board is charged with reinvigorating CAAPAE activities and expanding  its membership. CAAPAE would like to receive your ideas and suggestions to effectively carry out its activities in the upcoming years.

President: Dr. Kerry Lee
Director, Special Projects
Torrance Unified School District

Immediate-Past President: Dr. Clark Park

Professor, College of Education, CSU, Northridge

Vice-President: Dr. Ping Liu
Professor, College of Education, CSULB

Secretary: Dr. Huong Tran Nguyen

Assistant Professor, College of Education, CSULB

Treasurer: Dr. Teresa Chen

Assistant Professor, College of Education, CSULB
	
	


	Foreign Language Assistance Program

at Torrance Unified School District

The Torrance USD, which is located in Southern California near Los Angeles International Airport, has had a reputation of welcoming immigrants from around Pacific Rim, Mexico, Central and South America. The District has a diverse population of 24,000 students in K-12 (Nov., 2002) of which 57% have different cultural and linguistic backgrounds. This project is designed to promote the sequential study of foreign languages for students beginning in elementary schools in the District. The project serves a total of 100 middle school students (6th-8th) and 120 elementary students (K-5th).

Objectives of this program include: (1) Provide Spanish, Korean and Japanese foreign language instructions to children (K-5th) at 3 Elementary Schools. (2) Enhance and expand the existing Foreign Language Introduction Class at Hull and Lynn Middle Schools. (3) Promote the sequential study of target foreign languages by offering a summer language program to middle and elementary school students. (4) Increase student’s proficiency in target languages and culture by providing enrichment activities. (5) Increase parental involvement for their children’s education. (6) Provide teacher development through intensive summer institutes.

Project activities include (1) Credential teachers will teach the target languages and culture at 3 elementary and 2 middle schools. (2) Summer language program will be offered at the project schools. (3) Intensive staff development will be provided for language teachers during the summer.  (4) Cultural activities, which link non-native English speakers to other students, will be coordinated with the Multicultural Club after school from Year 2. (5) Newsletters in the project languages and English will be published by students and teachers. (6) A website will be developed by students. (7) Field trips will be provided two times a year. Project activities will be offered throughout the school year and summer.

This first year we have 76 students learning Korean or Japanese as an elective at 2 middle schools. The students will get a high school credit if they pass the class. There are 134 students in grade 2nd-5th learning Japanese, Korean or Spanish 3 days a week at 3 project elementary schools. The students are very excited about learning the language as it shows in their daily attendance. Community responses to the program have been surprisingly high and we are planning to expand the program next year to include level 1 and level 2 of each language to help children continue their learning.
	
	News from Hacienda La Puente Unified School District (HLPUSD)

HLPUSD has received a Foreign Language Acquisition Program (FLAP) from the U.S. Department of Education to develop an after school Chinese language and Culture Program during 2004-2007.  The program launched its implementation at four schools in HLPUSD, including Los Molinos Elementary School in mid-November 2004. The children in the program are primarily from 2nd to 4th grades.  Over 30 students are enrolled in Level I class and about 20 students are enrolled in Level II class at Los Molinos Elementary.  The program offers 3 hours of Chinese language instruction in addition to Chinese culture teaching every week.

To have high quality teachers has been considered as the most crucial aspect to ensure the success of the program. Dr. Ping Liu, the Coordinator of the Asian BCLAD Consortium met with the 4 principals of the schools where the FLAP program are offered as well as the FLAP coordinator to discuss a university/school district collaboration centered around this program.  An agreement was reached between the CSU Asian BCLAD Consortium and HLPUSD that HLPUSD became a new student teaching site for the Mandarin BCLAD Consortium candidates.  With the support of Mr. Irvin Lim, principal of Los Molinos Elementary, Ms. ShinChi Fame Kao, one of the Mandarin BCLAD student teachers at CSU Long Beach has been hired as a teacher for the Chinese After School Program, while she is completing her 2nd assignment of student teaching at the school in Fall 2004.  This collaboration is expected to strengthen both pre-service and in-service professional development.
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Reflection on My Growth as a Chinese BCLAD Teacher Candidate, by Chilin Chang
CSU, Long Beach
I am a candidate of the Asian BCLAD credential program with Chinese emphasis at CSULB.  Currently, I am student teaching and will complete all program requirements by mid-December, 2004.  As a Chinese BCLAD teacher candidate, the advantages that I have is the ability to use two languages teaching in different classroom settings and the capability of discovering and offering helps to second language learners.  I have an opportunity to teach in a regular mainstream classroom or a Chinese bilingual program.  I also have the advantage of communicating with the Mandarin-speaking parents to help their children learn at home.

As an Asian American, there are challenges that


	I must meet to learn to become a classroom teacher.  Since English is my second language, I have found times that I stumble over words and was not able to speak fluently as my colleagues. In order to overcome the challenge, I try to work longer hours to prepare my lessons well. The other challenge that I must meet is to expand my personal understanding of the kind of learning which occurs for every child within his/her home culture, since the school I am at has a culturally diverse student population.  There is also the culture of the school that I am discovering and learning everyday to fit myself in.   

I can not stress enough how important my student teaching has offered me the most valuable and wonderful learning opportunities. Although I had completed all my method classes in the teacher education program, the experiences of student teaching actually bridge the gap between what I learned at the university and the real world practices.  Teaching is a profession blended with numerous variables and unpredictable factors. There are actually a major part of practices not taught at the university, which include an overwhelming amount of paper work dealing with parent concerns, fund- raising and holiday programs, student behavioral problems, and the interruptions from various reasons and incidents. I did not realize how demanding the job is until I actually experienced it myself in my student teaching. As my two master teachers advised me, “Chilin, just learn to accept the unexpected and handle them with grace.” With my student teaching experiences, I will be able to set my own expectation when I have my own classroom in the teaching profession.
Ideally, I would like to teach a Chinese bilingual class or a mainstream class with Mandarin after school program in the ABC Unified School District or any other nearby districts. Although currently there is no school offering a Chinese bilingual program in ABCUSD, I have learned a variety of teaching strategies including SDAIE to assist English language learners (ELLs) on their second language acquisition. Right after the completion of my student teaching in December, I will begin my long-term substitute teaching in a fifth-grade classroom at Leal Elementary in Cerritos.  After this assignment, I have been offered to substitute teach in a first-grade class through June at the same school. Cerritos is a predominately ethnic-diverse community, and ELLs at Leal include Mandarin-speaking students. I am looking forward to utilizing the training that I received from the Asian BCLAD program when I start substitute teaching at Leal Elementary.
	
	Reflection on My Growth as a Chinese BCLAD Teacher Candidate, by Shin Chi Fame Kao
CSU, Long Beach
After working so hard for two and a half years in the Asian BCLAD credential program at CSULB, I have almost completed the program and moved toward my destination -- being a Chinese bilingual teacher. It feels so great that I will get my teacher credential soon! This journey seems so long and is full of challenges. However, it is also the most rewarding journey with a lot of sweetness and joy. It proves an old saying: Reap as what one has sown. I have never regretted to become a Chinese BCLAD teacher although I have to work double load than the others to fulfill all requirements of this program. 
I came to this country four and a half years ago. Actually, it is not long enough for me to thoroughly understand the culture, languages, history, education system, and people here. I had, and still have, a lot of difficulties and barriers that I need to overcome everyday when I teach in various classroom settings. For example, I did not know how to pledge allegiance to the flag or sing the Star-Spangled Banner when I began doing my field work in a second grade classroom about two and a half years ago while all 2nd graders there were so much better than me. When my master teacher asked me to teach 5th grade social studies lessons that were about native Indian tribes, I did not even known how to pronounce those tribe names correctly. All these kinds of teaching experiences remind me everyday that I have to learn and work harder than the other people to become a competent teacher in this country. 
However, there are also a lot of advantages that I have as a Chinese American teaching in various classroom settings. Since I know a language other than English and have been to many countries other than the U.S. before, I have so many different life experiences and culture related issues to share with students and colleagues. My willingness of sharing my Chinese cultural background has earned me a lot of respect and appreciation. The most important advantage is that I have more job opportunities than the others. Recently I am hired by Hacienda La Puente Unified School District as a part time teacher teaching Chinese in a newly funded program, Foreign Language Acquisition Program (FLAP), while I am still doing my student teaching. This program is supported by a grant from the federal government and will last three years. Although it is a part-time position, I consider it as a great opportunity that helps me walk out of Asian community and act as a bridge connecting the East and the West. 


	The Exotic, Helpless “Other” and the Savior: A Book Review of Angel Child, Dragon Child1
by Dr. Shwuyi Leu, Saint Xavier University, Chicago, Illinois


	 Angel Child, Dragon Child is a picture storybook written by Michele Maria Surat and illustrated by Vo-Dinh Mai. A contemporary realistic fictional story published in 1983 that can be found on most of the recommended book lists about Asian Americans for young readers under the multicultural literature category. It is also a Reading Rainbow (a well-received PBS series on children’s books) book and it continues to be printed and widely used today. The current review gives a synopsis of story, evaluates the quality, and discusses the type of American experience presented and its implications. 

The story is about a Vietnamese girl, Nguyen Hoa or Ut, who just arrived in the U.S. with her father, four older sisters, and one younger brother. Her mother did not come because there were too many children and not enough money for her to come. The sisters were teased because they wore “pajamas.” Later Ut was “tackled” by a red-haired boy, Raymond, and the two were fighting. The principal put the two in a room and told them to work it out by themselves. Ut was to tell Raymond about Vietnam and Raymond was to write Ut’s story. Raymond was hostile at the beginning, and Ut did not respond. Then Raymond “cried for Mother” and Ut comforted him. The two then worked happily together and Ut’s story was read to the whole school. The writing prompted a special Vietnamese fair to raise money for Ut’s mother and she joined the family at the end of the story. 

The soft colored pencil drawings compliment the text to tell an immigrant story from a melting pot2 as well as a social conscience3 perspective. Although the facial features of the Vietnamese characters are very well presented, the Asian females are exoticised through their ethnic attire. All the five sisters have long hair and wear traditional clothes that are suited for tropical weather while the rest of the school children are wearing long sleeves, sweat shirts, turtle necks, and light jackets. This occurs at the beginning of the story and the Vietnamese fair and seems to equate the cultural identity to the ethnic artifacts. Ut wears traditional clothes, wears a bandana, and is bowing to the guests at the fair. This is common in many picture storybooks about Asian Americans in which cultural artifacts and customs are employed as major indicators for books about Asian Americans (Leu, 2001). Another stereotypical image of Asian female appears on the front cover. The main character in traditional clothes is dancing with a fan. The drawing does not correspond to the storyline and one wonders the reason for it to be a part of the front
	
	cover. Does it imply that that is what an Asian female is like? The language, though not particularly poetic, tells an immigrant story without getting into the heart of acculturation, for example, learning a new language and adjusting to a new culture. The main character, Ut, seems too mature for her age (early elementary level) and is the stereotypical gentle, caring and loving Asian female. She also remains a flat character over the course of the story. The character development of the antagonist, Raymond, is inconsistent as well. For example, he is immature that he cried for mother when he made a mistake and then right away he became so mature that he volunteered to make the special fair a reality after he wrote Ut’s story. 

Furthermore, Ut was not in a state of panic or fear when she was attacked by a boy and put into a room together with the boy to work it out by the principal (authority). She was thinking of her mother’s words of being an “Angel Child.” She did not want to be an Angel Child, but her attitude quickly changed and she became the gentle, caring and loving Asian female as soon as Raymond cried. The following is the interactions occurred between the two main characters:
But later, across the room, I heard a sniffle. Raymond’s shoulders jiggled like Little Quang’s when he cried for Mother. I crept over. Gently, I tugged the sad boy’s sleeve. He didn’t move. “Raymond,” I pleaded, “not cry. I give you cookie.” Suddenly, his head bounced up. “Hoa!” he shouted. “You said my name. You didn’t use funny words.” He broke off a piece of the cookie. (Unpaged)

The author seems to equate racial behavior to personal problems. It appears that Raymond’s picking on Ut comes from the need for his mother. The attribution of racial behavior to personal problems assumes that bigotry would go away when personal problems are resolved. This kind of texts backfires because it oversimplifies the issue of racism (Sims, 1982; Leu, 2002). A similar situation was also created when a homonym was used to make Ut believe that Raymond no longer discriminated against her. This again oversimplifies the issue of racism and is problematic because it undermines the intelligence of the main character.
The book can be considered as a social conscience book because it portrays the image of Vietnamese Americans as no different from any other human beings who need to be treated equally. The down side of it is that the main character, Ut, is not only the stereotypical Asian female with low intelligence (i.e., cannot tell the difference between


	an expression of surprise and the pronunciation of her own name), she is also unable to solve her problem and needs to be saved by the White character. The book is also a melting pot book because it down plays the racial tensions and attempts to create an image of people getting along very well. It could be that the book is for young audiences and racism is not a topic that children at this age could understand. However, this should not be a reason to make racism as a not-an-issue for the people and to undermine the intelligence of the main character. 

Although highly praised and popular, this book does not offer the Vietnamese American experience from an insider perspective. It stereotypes the main character as the beautiful, gentle and loving Asian female who is unable to solve her problem and needs to be saved by the White hero. Important acculturation issues such as learning the English language and the culture play no role in a newly arrived immigrant child’s life. If the purpose of this book is to illuminate Vietnamese immigrants’ American experience, it fails to represent the experience with sincerity and authenticity4. 

References

▪ Bishop, R. S. (1997). Selecting literature for a multicultural curriculum. In V. J. Harris (Ed.), Using multiethnic literature in the K-8 classroom (pp. 1-19). Norwood, MT: Christopher-Gordon Publishers.

▪ Leu, S. (2001). Reimagining a pluralistic society through children’s fiction about Asian Pacific 

American immigrants, 1990-1999. The New Advocate, 14 (2), 127-142.

▪ Leu, S. (2002). Struggles to Become Americans: Historical and Contemporary Experiences of Asian Pacific American Immigrants in Children’s and Young Adult Fiction, 1945-1999. Unpublished doctoral dissertation, University of Illinois at Urbana-Champaign. 

▪ Sims, R. (1982). Shadow and Substance: Afro-American Experience in Contemporary 

Children’s Fiction. Urbana, IL: National Council of Teachers of English.

Notes
1 This book, written by M. M. Surat, is published by Scholastic Inc. in 1983.
2 Melting pot books are books that were written for all readers with the perspective that all children need to understand that both white and nonwhite children are the same except their skin colors (Sims, 1982).

3  The book is also categorized as a social conscience book because it was created from an ethnocentric, non-Vietnamese-American point of view, and is clearly “intended to created a social conscience in encouraging readers to develop empathy, sympathy, and tolerance for nonwhite children and their problems” (Sims, 1982, p. 17).
4  Bishop (1997) defines authenticity as “whether or not
	
	the depiction of the characters seems accurate or rings true in relation to their physical appearance, and to their behaviors, attitudes, values, language, beliefs, their way of life—in short, their culture” (p. 16).
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Book Summary of Son, J. (2003). Finding My Hat.  New York: Orchard Books 

by Jane Park, a Korean BCLAD student at California State University, Northridge.

This interesting and beautifully written book, which tells a story from the first person point of view, is a fictionalized autobiographical account of the author, John Son. Through the main character, Jin-Han Park’s experience, Son describes his childhood in a Korean immigrant family looking for a better life in the U.S. through triumph, humor, and tragedy.

Son's parents were born in Korea but they left Korea in 1965 for Germany in search of better lives. Soon after John was born, the family immigrated to the U.S. for a better opportunity and wealth. Growing up in the U.S. in 1970s and 1980s, the author describes a childhood that is at once quite different, and at the same time similar to that of most other children in the country.

Jin-Han's Ahpbah (father) was determined to own his own business and took the family from Chicago to Memphis but the family’s wig store did not give them the success that they had longed for.  This time, a family of four including Jin-Han's sister, Jin-Soo, moved to Houston where they opened a new wig shop and became successful despite the fact that they were not fluent in English.  Jin-Han not only watched his loving and hardworking parents gaining success as they ran the wig shop but he had to also witness his Uhmmah (mother) dying of stomach cancer.
Jin-Han grew up in Houston as the only Asian boy in his class who spoke two languages and ate Korean food at home.  Though it was not easy to fit in, he discovered young love and went through other similar experiences with which many readers can identify. As a Korean American immigrant reading this book, I was able to revisit my past and was reminded of who I am. 

Written in memory of his Uhmmah, Finding My Hat is a recollection of a Korean boy growing up in the U.S. It is a compelling novel, appealing to the interest of young adult readers. The author’s use of Korean words and phrases adds a little more flavor to the story and captures the spice of Korean culture. This book may serve as an introduction to cultural awareness and may educate students about Korean American culture. I recommend the book for middle and high school students.


	CAAPAE Membership Application



	Name  ______________________________

Position ____________________________

Affiliation/School ____________________

Mailing Address ______________________

City _____________  State ____  Zip _____

Telephone (          ) ____________________

Fax (          ) _________________________

Email ______________________________


	
	Status:         ____ new          ____ renewal

Membership Fee

1 Yr.

2 Yrs.

Active Member

$30 __

$50__

Student/Senior

$20 __

$30 __

Organization

$100__

10-year Member

$200 __


Lifetime Member

$1000 __

Other Contributions

Scholarship _______  General Fund ______



	Please mail this form and membership fee and/or contribution to:

CAAPAE Membership

19730 Mariposa Creek Way

Northridge, CA 91326
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